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What is Growing Respect?
Growing Respect is a whole-of-school and community approach to the 
prevention of violence against women and children. The Growing Respect 
framework and programs have been developed for both primary and high 
school to support young people and children to develop respectful, healthy 
relationships. Growing Respect was developed as a result of ongoing requests 
from Communities Across Australia, who are currently implementing the 
LOVE BiTES program, for whole-of-school and community approaches that 
are relevant for children and young people.

Growing Respect aims to achieve the following outcomes for children and 
young people, to:

• Develop an ethical framework for developing their relationships.

• Identify the difference between abusive and safe behaviours in 
relationships.

• Talk about gender roles and how gender influences relationships.

• Identify what an unequal and unhealthy relationship is, and what an 
equal and healthy relationship is.

• Develop respectful conflict resolution skills and problem solving skills.
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• Talk with a safe and trusted person if they feel unsafe or have experienced 
abusive behaviours.

• Access support services in their community if they need ‘help’.

And for communities:

• The development of a localised whole-of-school and community 
approach to respectful relationships and violence prevention.

• Delivery of respectful relationship and violence prevention professional 
development workshops.

• Building community capacity to support the delivery of a whole-of-
school and community approach for respectful relationship and violence 
prevention programs and strategies.

• The implementation of a comprehensive evaluation framework.

Growing Respect has evolved out of the success of the LOVE BiTES program. 
The LOVE BiTES program was originally developed in 2003 on the mid-north 
coast of NSW, Australia, by the Mid North Coast Women’s Health Service. 
Since 2008, NAPCAN has received international and Australian funding to 
train over 2,800 teachers and community service providers, including police 
officers, Aboriginal health workers, youth workers, and domestic and family 

violence and sexual assault professionals in the LOVE BiTES program, in over 
90 communities in the Northern Territory, New South Wales, Queensland and 
Tasmania. Over 90,000 children and young people have participated in the 
LOVE BiTES program in schools across Australia and in NSW Juvenile Justice 
Centres.

LOVE BiTES is a respectful relationship program for young people aged 14-
17 years that includes a one-day workshop delivered by community service 
providers; follow-up sessions delivered by teachers; and the development of 
a Violence Prevention community campaign by young people for their local 
community. The LOVE BiTES program explores the issues of sexual assault, 
including defining sexual assault, myth deconstruction, consent, ethical 
bystander strategies, and skills building activities; and domestic and family 
violence, including defining the different types of relationship violence, 
myth deconstruction, ethical bystander strategies, skills building activities, 
and the promotion and modelling of respectful behaviours.

Why develop Growing Respect?
Violence against women is widely recognised as having a significant impact 
on women’s health and well-being [9]. The World Health Organisation 
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(2005) [10] states that gender-based violence “can last a lifetime and span 
generations, with serious adverse effects on health, education, employment, 
crime and on the economic well-being of individuals, families, communities 
and societies” (pp. 10). Gender-based violence also has a devastating effect 
on boys and young men who are exposed to, and are victims of, this violence, 
and who may become future perpetrators of violence [4].

In March 2009, the Australian Federal government released the Time for 
Action: The National Council’s Plan for Australia to Reduce Violence Against 
Women and Their Children, 2009-2021. The council set a framework for 
change with 117 recommendations, 20 that were considered urgent, 
including the need to:

“Develop, trial, implement and evaluate educational programs, 
in a range of settings, based on best practice principles, for pre-
schoolers, children, adolescents and adults, that encourage respectful 
relationships and protective behaviours” [p. 9].

Embracing the best practice standards
The development of best practice standards has had a significant impact 
in the primary prevention of violence field. As our understanding of ‘what 
works’ increases, the formalisation of what we need to do to achieve change 
has developed.

Recent research in the field of respectful relationship education [3] has 
lead to the development of best practice standards and criteria for violence 
prevention programs. These practice standards include:

• A clear program logic and framework that articulates why violence 
against women and children occurs and effective programming that 
supports this.

• That programs are based on attitudinal change, behaviour change and 
skills building.

• A whole-of-school/service approach encompassing high-level support 
for programming; comprehensive violence prevention school/service 
policies and procedures; the development of a school/service culture 
that promotes violence prevention.

• Partnerships with community services to assist with delivering programs; 
and staff training on violence prevention.

• Effective curriculum/program delivery focusing on appropriate 
program content and structure; multiple program (high dosage); group 
composition; age; and pedagogy.

• Relevant, inclusive and culturally sensitive practice.

• Impact evaluation framework.

• Communities supported with thorough training and professional 
development of educators.

Growing Respect has been informed and guided by these standards and 
criteria.

The Growing Respect Framework
Growing Respect is a whole-of-school and community approach to respectful 
relationships education. The Growing Respect framework consists of five 
key, overarching principles and three sections that fit directly with the good 
practice criteria identified by VicHealth and the NASASV standards.

Growing Respect Model: Five Key Principles
Theoretical approach
The VicHealth Best Practice Criteria and NASASV standards state that 
prevention programs must have a clearly stated theoretical approach. The 
theoretical approach as described by Flood et al (2009) should:

“Incorporate an appropriate theoretical framework for understanding 
violence that draws on relevant feminist research, in particular in 
addressing the links between gender, power and violence, examining 
violence-supportive constructions of gender and sexuality, and 
fostering gender-equitable and egalitarian relations” (p. 33).
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Growing Respect is influenced by feminist research and theorists. An 
integral part of the program is focused on gender, gender role stereotypes 
and power. The focus of much of the content is on encouraging equal 
and respectful relationships and allowing children and young people to 
examine gender and its impact on them and their relationships.

Growing Respect is also influenced by VicHealth’s Framework to guide 
the primary prevention of violence against women. This is an ecological 
model for understanding violence against women and recognises that 
there are multiple factors that influence violent behaviour which they 
outline as individual/relationship, community and organisational and 
societal. VicHealth identify four themes for action:

1. The promotion of respectful, equal and respectful relationships 
between men and women.

2. The promotion of non-violent social norms.

3. Reducing the effects of prior exposure to violence.

4. Improving access to resources and systems of support.
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The Growing Respect program mainly focuses on the first two themes.

The first theme, promoting equal and respectful relationships, incorporates 
ideas and beliefs about gender. Growing Respect programs focus on gender 
and assist children and young people to debunk and deconstruct the myths 
around gender and develop skills for establishing safe, equal and respectful 
relationships. For example, in the Year 5 and 6 programs students look at 
what it means to be a boy and a girl and how that influences their behaviour 
in relationships.

In the Year 10 program, young people are encouraged to explore the 
‘unwritten rules’ about sex, gender and relationships, and to develop the 
skills to challenge and write their own rules.

The second theme involves promoting non-violent social norms and 
reducing the effects of prior exposure to violence. Growing Respect aims to 
challenge and change attitudes and beliefs about gender, sexual assault 
and relationship violence. A major focus of the program is the promotion 
of critical thinking about relationships, violence and gender, empowering 
children and young people to challenge and change the way they respond to 
community and societal attitudes and beliefs around gender-based violence. 
In both the primary school and high school, the program explores how to be 
an active bystander and challenge violent supportive norms.

Growing Respect focuses on connecting children and young people to 
community and systems of support. The program is firmly grounded in the 
belief that developing capacity and connections in communities is crucial 
if we are to prevent violence. The development of a community campaign 
as part of the LOVE BiTES program places young people at the front of 
community activism. Campaigns are also connected to larger prevention 
initiatives such as White Ribbon and The Line.

Growing Respect is also influenced by the work of Jackson Katz and Alan 
Berkowitz, who both advocate for a positive, inclusive approach to working 
with young men in particular.

Theory of behaviour change
Many models of behaviour change focus on individual behaviour and 
neglect cultural and environmental factors. Growing Respect has focused 
on two models of behaviour change that underlie and inform the program. 
These models are focused on the social and community level which fits more 
directly with the theoretical perspective of Growing Respect.

The first theory is the Social Ecological Model [6]. This model conceptualises the 
problem of violence against women as one that is situated in the environment 
or culture. The model sees violence as an abuse of power and control. It aims 
to change social norms and behaviour and build a community where power is 
not abused and violence supportive attitudes and norms are not supported. 

The second theory is the Community of Responsibility Model. This is a widely 

used theory within the field of bystander intervention [2]. This approach 
focuses on a whole-of-community approach aiming to change community 
norms and encourage social action.

Culturally inclusive practice
Cultural inclusiveness has been identified by both the NASASV standards 
and the VicHealth Best Practice Criteria as critical in program development, 
implementation and evaluation. Cultural inclusiveness ensures that careful 
consideration is given to diverse cultural groups. Culture can be based on 
racial or religious groupings or a particular culture of a group, eg. surfing 
culture/football culture. Cultural inclusiveness is often difficult to achieve in 
a truly meaningful way.

The Growing Respect team developed a school audit for staff that includes 
components that identify school and students’ cultural considerations. The 
audit, which will be discussed later in this paper, identifies the cultural issues 
specific to the school and identifies strengths and gaps.

For Growing Respect to be truly culturally inclusive it would need to audit 
each community or school where it was to be utilised and an adaptation of 
the program made for that particular location.

Consultations with communities, schools and services would be needed to 
make it as effective as possible.

As highlighted in the VicHealth paper, “Making interventions relevant and 
inclusive raises the question of tensions between program fidelity and local 
adaptation”. This is an issue that we acknowledge, however after working 
with many diverse communities it is clear that one size does not fit all, and 
our experience in working with communities is that having local ownership 
of programs is very important. Being open and interested in the knowledges 
and expertise that communities have is vital in firstly engaging them to 
facilitate these programs. Secondly, if they feel involved in the process and 
their expertise valued it allows for an environment of ‘working together’. 
Ongoing evaluation is needed to develop our understanding of how effective 
adapting programs can be.

Child and young person’s inclusive practice
Growing Respect programs have been written for children and young people. 
All of the content has focused on young people’s relationships. In the 
primary school programs the focus has been on their current friendships and 
emerging relationships. Learnings from the LOVE BiTES program informed 
this decision. Time and again we found young people wanted to hear about 
young relationships, not entrenched relationship violence or child sexual 
abuse, but what was relevant to them now. This is a guiding principle for 
Growing Respect.

A variety of learning styles have been utilised in the programs. Role-plays, 
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small group discussion, short films, drama, art and music are all used to 
engage students and make learning interesting.

One of the very new developments for Growing Respect has been to adapt 
programs so they can be used on Smartboards. Smartboards are an interactive 
technology now used in many schools. Students can interact with the board, 
moving objects via a touch screen, access the Internet, watch films and read 
books. Smartboards are changing how teachers teach and the possibilities 
for prevention programs are huge. This is important for children and young 
people as it is how they interact with the world. To be truly inclusive of 
children and young people we need to be able to be part of that world.

Growing Respect has also involved students on focus groups to develop 
materials and ask for their advice and needs.

Professional reflective practice
The NAPCAN team is committed to, and practices, the application of reflective 
practice in the development and implementation of all its programs. 
Reflective practice is also requested from all teaching staff and community 
partners involved in the programs. This is often a challenging process as it 
can be difficult to critically assess program implementation when teaching 
staff/community partners have high workloads and feel they are doing 
their best to implement the program in the first place [5]. The PACE team at 
Macquarie University recommends a scaffolding approach to implementing 
reflective practice that:

“Starts prior to the experience (reflection before action), continues 
through (reflection in action) and after (reflection on action) the 
experience; is specific and practical and builds over time and should 
provide reflection markers—words and phrases that prompt 
reflection” (5).

In the Growing Respect program we asked teachers and community 
service providers to think critically about what was occurring already in 
their schools (if anything) in relation to respectful relationships education 
(reflection before action) and worked in partnership with them to develop 
age appropriate programs that would be easy to implement (reflection in 
action). Teaching staff implemented pre- and post-evaluation with students 
and will participate in focus groups in 2011 on program improvements and 
changes for 2011 (reflection on action).

Growing Respect Framework: Three interconnected sections

1. A whole-of-school approach to respectful relationships, and 
protective behaviours 
Growing Respect has attempted to address this area with the use of the 
school audit. As mentioned earlier, this audit reviews the policies and 
procedures of the school, the school culture and environment and the 
current curriculum. This audit is completed by the principal or teachers, 
and a plan is developed for the school to address any gaps or advise 

on any possible improvements to their programming. The audit is 
comprehensive and gives a clear picture of school readiness and their 
commitment to facilitating a whole-of-school approach.

Other areas such as specialised training for teachers and resources 
have also been addressed. Training was developed and facilitated in 
the primary school. This included training on child protection, sexual 
abuse and relationship violence for all staff, as well as targeted training 
for teachers facilitating RespectED programs. As outlined earlier, all 
resources were adapted for the Smartboard as well as available to 
teachers in hard copy. Training was also undertaken by teachers in high 
school on facilitating the LOVE BiTES program and targeted training for 
the teacher facilitating the Year 7 program and the LOVE BiTES lesson 
plans.

2. Programs and lesson plans
The content for the high school programs addressed both interpersonal 
violence and sexual assault. The primary school component, for 
developmental reasons, focused on respectful relationships and included 
gender. All programs have attempted to focus on addressing attitudes 
and behaviour and building skills in respectful relationships.

Program development has been careful to include cognitive, behavioural 
and affective areas. One key future development would be to identify 
and clearly mark which activities cover each area.

3. Partnerships with parents and community
The Growing Respect programs connect students with community and 
encourage advocacy and connection with other prevention programs.

What did the Growing Respect school programs look like?
Growing Respect programs were written for both primary and high school. 
Only some years were targeted and this was negotiated with the schools. 
Although a program for every year would be the goal, in reality this was not 
possible to introduce in one school year due to the commitments and time 
restrictions both schools were under. Outlined below is a summary of each 
program.

Tempe Primary School
Kindergarten, Years 1 and 2
The Protective Behaviours program, All Children Being Safe, was trialled in 
these three years. This is an existing NAPCAN program that was initially 
written in partnership with other services and education in the Kempsey 
area. It has been trialled in several schools in NSW. The program is based 
around storytelling and related activities that introduce ideas of safety and 
accessing services, and promotes community responsibility to keep children 
safe.

All teachers at Tempe received a day of training on the program and how to 
facilitate it. It ran over six weeks.
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Year 5 and 6
Both Years 5 and 6 received a six-week program on respectful relationships. 
Both programs covered the idea of respect, gender, power, conflict resolution 
and relationships. Year 5 focused more on peer relationships, whilst Year 6 
was focusing more on emerging young relationships. The theme from 
the Federal government’s The Line campaign was utilised as respectful 
relationships were discussed in terms of when behaviours in relationships 
‘cross the line’. This also connected students with the campaign.

Smartboards
All materials were adapted for use on Smartboards, by a teacher at Tempe 
Public School.

Whole-of-school approach
All teachers on staff received training on child protection and a general 
overview of the Growing Respect program. Teachers from the years required Growing Respect program. Teachers from the years required Growing Respect
to trial programs were given a full school day of training. The Growing 
Respect audit was completed by all teaching staff to identify strengths and Respect audit was completed by all teaching staff to identify strengths and Respect
weaknesses. A report on the audit and recommendations will be made 
available to the school.

Tempe High School
Year 7
A 13-week program was developed for Year 7. This program covered respectful 
relationships, bullying, gender, homophobia and sexual harassment and 
focused on skill development. Some material was utilised from other sources 
such as Bully Bystander and the Canberra YMCA Bully Bystander and the Canberra YMCA Bully Bystander Respect Thing. Each week 
was structured to fit in with one period, being 45-50 minutes in length. A 
teacher facilitated this program.

Year 10
The LOVE BiTES program has been facilitated at Tempe High for a few years. 
It was incorporated into Growing Respect and developed further. There are Growing Respect and developed further. There are Growing Respect
now four lesson plans that teachers can facilitate with students following 
the LOVE BiTES program. This still allows for outside workers to come into 
the school to facilitate the LOVE BiTES program, and connect with students. 
Outside workers and teachers received training on how to facilitate the LOVE 
BiTES program, and one-on-one supervision was provided to the teacher, 
who would be facilitating the post sessions.

Year 10 also received another full-day program, the Leadership Day. 
This consisted of three workshops that all students participated in. This 
included workshops with a worker from the White Ribbon campaign on 
bystander behaviour and a workshop on developing a localised community 
campaign, where students could develop pamphlets, stickers and posters. 
The final workshop was a Forum Theatre workshop. The Bankstown Youth 

Development Service facilitated this workshop which involved a play about 
a domestic violence incident and what bystanders can or cannot do.

Evaluation
An evaluation framework was developed by Dr Michael Flood from the 
University of Wollongong. The analysis of the evaluation is currently being 
undertaken.

What were the challenges and learnings?
As with all prevention programs in schools, there are many challenges.

1. School capacity to implement programs
The first challenge is the capacity schools have to facilitate these 
programs. Both the primary and high schools were time restricted. 
Schools have many competing and equally important subjects and 
issues they are required to cover.

• Learning: Providing resources that were accessible, easy to use, 
Smartboard-ready and with a quality teacher reporting-form 
were significantly important. Having programs run in each year 
would be ideal, but for the schools this was overwhelming and not 
possible to introduce in one school year. Staggering programs and 
slowly embedding them into the curriculum appears to be a more 
realistic prospect. Tempe Public has already asked for the programs 
again next year and for us to build further and include Years 3 and 
4. Tempe High also wants to continue and build on from this initial 
year.

2. Limited funding and lack of resources
Both schools had limited budgets to assist with the implementation 
of Growing Respect. Limited funding led to lack of available resources 
to assist with program implementation. NAPCAN provided funds for 
teachers to be released for Growing Respect training or this would not Growing Respect training or this would not Growing Respect
have occurred. NAPCAN also assisted with craft materials for the primary 
school program to enhance children’s program experiences.

• Learning: Programs need to budget for teacher relief for training 
and for resources, so children can have high quality, well-resourced 
programs.

3. Support a Sydney school from a rural location
A further challenge was working with schools in Sydney when located 
in a regional area. This was difficult as it was not possible to ‘drop by’ or 
regularly have face-to-face meetings.

• Learning: Programs should have a local support position to meet 
with schools on a regular basis.

4. Evaluation
Evaluation was also a challenge with students, particularly in Years 
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7 and 10, finding it difficult to complete the 5- to 7-page form. Some 
forms were left blank or partly blank, and this was with students from 
a selective school with relatively high literacy abilities. Filling in the 
same form more than once made the process even more difficult. For 
the primary school, trying to find appropriate measures was a challenge 
in itself.

• Learning: Developing an evaluation framework relevant and child 
and youth focused is imperative. Programs need to consult with, 
and trial, evaluation frameworks with children and young people 
to ensure they are appropriate.

Other learning
One of the major learnings was the need to explore gender and its role 
in violence much further. Each time this topic was covered, either in the 
classroom, or in training with teachers, it became very clear that it is a 
complex area that needs a much greater focus.

In spite of these challenges, mainly facing the schools, the teachers and 
principals were welcoming, committed to the project, and really wanted to 
do something positive for their students and their school community.

More to do… growing Growing Respect
Growing Respect is still a work in progress, evolving as we learn what works 
for children and young people, what doesn’t, and what is realistic on the 
ground.

The next steps for the program involve:
• exploring and developing further programs on gender;
• developing programs for Years 2, 3 and 4 and for high school Years 8 and 

9;
• working with individual schools and communities to develop the most 

appropriate package for them;
• developing more high quality materials that are Smartboard ready;
• developing a parent program to complement what’s happening in the 

school; and
• looking at how we can make evaluation work on the ground and still 

be useful.

Growing Respect has much more to do and will continue to work toward 
making a real difference in the area of violence prevention and respectful 
relationships education. NAPCAN believes that all children and young people 
have the right to high quality, effective respectful relationships education 
and will continue to lobby for funding to make this happen.
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