
1 
 

Discussing gender justice issues  
with young people 

 
Compiled by Maria Delaney, for the Association of Women Educators  

Contact delaneymt@gmail.com 
 
The following is a compilation of information and ideas to assist in generating and facilitating 
discussion about gender justice issues with young people. We hope this information will be of use 
in stimulating challenging and transformative discussions. Education for social justice requires 
considerable leadership, understanding and skill. Discussions need to be informed by ‘threshold 
knowledge’ about gender construction, and critical literacy and inquiry approaches, and to be 
relevant to the interests and needs of participants. A focus on developing the professional 
understanding of teachers means that narrow and restrictive gendered beliefs and identities can be 
continuously challenged and broadened through the everyday curriculum. 
 
For more classroom activities and professional learning resources visit the Association of Women 
Educators Links http://www.awe.asn.au/drupal/content/links  
 Publications http://www.awe.asn.au/drupal/content/publications and Facebook community 
http://www.facebook.com/pages/Association-of-Women-Educators/205030579508722   
 
Materials for stimulating discussion commence at page 12. 
 

 

Principles of critical literacy and inquiry based learning 
 
Critical literacy approaches foster understanding, empathy and the courage that risks social 
disapproval - “the courage of the non-conformist” by addressing:  
 

 Aspects of values formation  

 Beliefs about behaviour and relationships  

 Commonalities and diversity of human experience, needs and desires  

 Cultural dynamics and peer group affiliations  

 How individuals and systems may be framing, perpetuating and justifying bullying and violence 

 The construction of gender in relation to hegemonic and complicit  masculinities and 
emphasized and compliant femininities  

 Conformist behaviour and the benefits of complicity with the dominant group 

 Power, privilege, and the policing of social hierarchies 

 Social justice, civil responsibility, leadership, and cultural change issues.   
 
The moderation of an open space is based on the concept of critical literacy. The aim of this kind of 
moderation is to take people away from consensus and leave the questions open (with multiple 
possibilities of answers). These are the key questions that should underlie moderation: 
 

 Where is this perspective coming from? (How did you come to think like that?)  

 Where is this perpective leading to? (What are the implications of this idea?)  

 How could this issue be thought otherwise? (What are other ways of thinking about this?)  

 Who decides what is good/bad, real/ideal? (What groups shape this understanding of the 
issue?)  

 In whose name is this decision made? (Who do these groups claim to represent? Is this 
representation fair?)  

 Who benefits from this decision and who does not? (What are the gains and losses for 
different groups of people, the environment, power relations, etc.?)  

http://www.awe.asn.au/drupal/content/links
http://www.awe.asn.au/drupal/content/publications
http://www.facebook.com/pages/Association-of-Women-Educators/205030579508722
http://www.bullyingnoway.com.au/chillout/gender.shtml
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The principles / agreements for primary inquiry are that: 
 
1. We are all different  
2. We all have different thoughts  
3. Our thoughts come from our experiences of the world (things we have seen, heard, felt, tasted 

or smelled)  
 
 
The basic procedures for inquiry are as follows: 
1. LISTEN to a STORY   
2. TAKE A PICTURE of our THOUGHTS  
3. EXPLORE some QUESTIONS  
4. TALK ABOUT what we have LEARNED FROM EACH OTHER  
 
 
Critical literacy and visual texts 
 
(Adapted from Critical literacy and visual texts: Windows on culture, J. Browett, School of 
Education, University of Tasmania, Launceston 
http://www.cdesign.com.au/proceedings_aate/aate_papers/083_browett.htm) 
 
‘By developing insights about the construction of culture and about their own cultural frameworks, 
students are able to reach deeper understandings about their own personal identity and value, and 
about the multiple ways of being in the world. A sense of self and the ability to successfully 
‘engage with otherness’ are vital capacities for students. Visual texts are a readily accessible 
source of information about culture as they encode the essential relationship between culture and 
language. By using a Critical Literacy approach to visual texts students are able to ‘read’ a wide 
spread of cultural information, ranging from the symbolic to the ideological, and the sorts of power 
relationships that exist within cultures. Through this approach individuals can develop an 
awareness of their active role in making meaning from text. They are able to reflect on and make 
explicit their own cultural contexts, and those of others.  
 
Developing a framework for culture 
 
Teaching and learning about other cultures and societies historically has been an important 
element of the Australian school curriculum. Studies of Asia: A Statement for Australian Schools 
(2000), for instance, lists a range of principles to guide curriculum design and the implementation 
of teaching and learning about culture including:  

 learning should challenge stereotypes about peoples and cultures;  

 studies of culture should help students critically analyse representations of peoples and 
nations in the media, literature and other sources;  

 cultural and national similarities and differences should be approached with knowledge 
respect and empathy  

To move beyond a cursory understanding of culture students need to develop a sense of their own 
cultural identity, develop deeper concepts about the construction of culture, and understand that 
there are many ways of being in the world.  
 
To develop an approach to teaching and learning that encompasses current notions about culture 
Scarino points to four ways of thinking about culture.  

 …the recognition that culture is multi-faceted. It encompasses such items as social 
institutions and practices, values, protocols, signs and symbols, icons, rituals, power 
relationships, and the production of text  

 …these items are not static in time or place. There does not exist a 'normative' culture. 
Variables such as gender, ethnicity, socio-economic group, religion, age all work together 
to form an infinite number of ways of being in the world. 
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 … language, texts and culture are embedded in one another. Kress claims an acute 
relationship between language, texts and culture when he states that 'every act of 
communication is a cultural event. The structures, processes and contents of 
communication are given by culture… Culture sets the grounds entirely for 
communication…'  

 … the construction of culture itself is a matter for observation, and that individuals' own 
interaction with culture should be a matter for reflection. In order to understand another 
culture there needs to be a realisation that the individual's own viewpoint is culturally 
determined - attitudes, values, beliefs and emotions.  

 
Critical literacy offers a tool for moving students towards these understandings.  
 
Critical literacy 
 
Critical literacy rests on the idea that language and literacy do not occur in a vacuum. Rather they 
are practices that occur in, and are shaped by, their social and cultural settings. 
Some points that help to clarify a critical literacy approach:  

 Critical Literacy emphasises that texts are constructed and so can be unpacked.  

 By deconstructing text, readers / viewers become aware of the text creator's choices.  

 Every choice emphasises what was included in the text and places what was excluded in 
the background or omits it altogether.  

 Knowing this enables readers / viewers to examine these choices.  

 Many of the selections are the result of socio-cultural choices. Every socio-cultural group 
has shared conventions and norms to do with language whether it be written, visual or 
spoken.  

 
Critical literacy requires a '…'reading of cultures', around, behind, underneath, alongside, after and 
within the text'.In the classroom a critical approach to text can shed light onto socio-cultural 
choices, norms and conventions; onto shared cultural understandings and experiences; onto the 
dominant groups and power relations that exist within the target cultures. It can assist students to 
engage with text and to see different cultural perspectives. The critical literacy approach to text 
offers an opportunity to 'shake up cultural certainties' through the interrogation of text. It provides 
the tools for noticing, analysing and reflecting on text. Culture can be seen as playing a central role 
in the choices made in the production of text, and in the interpretation of text. Carr suggests that 
even at the earliest stages of learning students can examine texts to find key concepts, symbols 
and systems of representation. Students begin to realise that theirs is only one of a multitude of 
ways of viewing the world.). 
 
Cultures contain a large body of texts that are representative of culture - visual texts (films, CD 
Roms, television, Internet sites, signs, cards, advertisements, picture books, works of art and so 
on). Such texts embody elements from the past, from contemporary culture and from emerging 
culture that can be examined in a critical manner.  
 
Viewing 
 
Visual Literacy gives students the tools with which to more fully appreciate visual texts as 
intentionally crafted and functional texts, and as transmitters of values and ideologies: as sites of 
culture. There is a wealth of information about the target culture that can be gained by examining a 
spread of visual texts and their construction - symbols, icons, settings, characters, emphases, 
omissions and so on.  
 
Through these texts it is possible for students to access worldviews, values and ideologies other 
than their own. Another key idea, embedded in a critical literacy approach, is that in order to 
generate 'preferred readings' creators of visual text rely on assumptions about the joint knowledge, 
experience and values of the target audience. They may reflect the dominant socio-cultural group 
in which the text is produced and may try to circumvent other readings. 
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By asking questions of visual texts students can learn about the power relations that exist within a 
culture, and can gain an understanding of the multi-faceted, complex nature of that culture. 
Elements of socio-cultural experience from other target cultures can be examined. For example 
students may miss the point of a visual joke, or be confronted by an image. By examining the 
tensions that may exist between their own interpretation of visual texts and the preferred reading, 
students can arrive at new understandings about their own cultural locatedness.  
 
Text Selection  
 
Multiple texts should be presented to give a full description of the multi-faceted nature of the target 
culture. Key questions about representation of culture in picture books that are also valuable in 
considering the range of visual texts:  
 

 Are minority groups represented, or just the dominant cultural group?  

 Are characters shown to be individuals, with diverse physical characteristics / clothing / 
occupations?  

 What / whose experiences, histories and heritages are included or omitted?  

 Are settings diverse? eg architecture; fauna and flora; rural / urban.  

 Is the text creator's purpose overt propaganda, or the stereotypical representation of a 
minority group?  

 
Connections with English - a curriculum profile for Australian Schools  
 
The following table shows how notions of culture connect with the reading and viewing strand of 
English - a curriculum profile for Australian Schools. These key concepts appear under the stand 
organisers Contextual Understanding, Linguistic Structures and Features and Strategies.  
 
Table 1: Key Notions  

 
Contextual Understanding 

 
Linguistic Structures & 

Features 

 
Strategies 

 

intertwined. 

common cultural understandings. 

alternative experiences, values, 
attitudes and beliefs. They may 
construct and interpret texts 
differently. 

no one normative culture. A 
version of cultural life depicted may 
not represent reality for all. 

and may affect texts. 

appropriate cultural knowledge. 
'Alternative' readings occur as a 
result of differences in the cultural 
experience of the creator and the 
reader. Differences in readings due 
to cultural factors are a rich ground 
for exploration. 

 

structures, features and 
conventions. 

techniques eg the use 
of symbols, setting, and 
characterisation. 

work together with 
written text to create 
meaning. 

determined in visual 
texts. 

intentionally constructed 
and involve choices. 

elements of visual texts 
will be culturally 
determined. 

 

about structures and features of 
texts / elements of culture 

impact of socio-cultural contexts / 
orientation enhance their 
understandings about text; the 
relationship between language and 
culture; elements of culture 

awareness of their active role in 
making meaning from text. 

explicit their strategies for 
interpreting text. 

explicit their own cultural framings. 
Valuing these is empowering. 

are culturally determined students 
are able to 'engage with otherness'. 
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In order to connect the key notions to classroom practice some key questions are included in the 
following table. This is a starting point from which to generate other questions, processes and 
strategies.  
 
Table 2: Sample Questions  

 
Situational Context 
 
Where does this text appear? Who has created it? Are commercial, ideological or other interests 
apparent? Who is the intended audience? What shared experiences / knowledge is assumed about 
the viewers? 
 

 
Socio-cultural Context / Strategies  
 

 What is the text about? What is shown in the text? What is happening? 

 How is / are (children; adults; gender; heroes; villains; other characters or characteristics) 
shown / constructed? Why are they portrayed in that way? Who benefits from ______ being 
shown in this manner? 

 Does the text have any inherent values / attitudes? Whose view of the world is this? 

 What (actions; behaviours; emotions; values; relationships) are shown? Which are approved / 
disapproved? 

 What elements of humour are included? 

 What (items; props; symbols; icons; signs) are included? Why are they included? What are 
their meanings / uses? 

 What kinds of social situations / realities are shown? 

 What clues are given to cultural heritage, contemporary or emerging construction of culture? 

 Whose histories / experiences are included or omitted? What alternatives could be 
presented? 

 What does the text reveal about dominant groups / power relationships within the culture? 

 If you changed (item, colour, character / characteristic, behaviour, symbol etc ), how would it 
change the meaning of the text? 

 How does the text invite the viewer to think about _________? What other interpretations are 
possible? For whom are those interpretations possible? 

 What sort of cultural knowledge is needed to understand this text? How did you interpret 
_______? How did others in the class interpret _______? Why have similar or different 
interpretations occurred? 

 What is inside / outside your own experience? 
 

 
Structures and Features  
 

 How do the use of elements and of balance and layout combine to create (characters; 
settings; atmosphere; actions; story; values; humour; etc)? 

 Examples of elements: colour and its value; texture; line; shape; form; framing; lighting; 
movement; sound / items, symbols, signs etc / clothing, body language, gestures; facial 
expressions; touch & distance 

 Examples of balance and layout - placement in foreground, background, size, proximity, point 
of view, focal points, and other editing decisions. 

 How does the choice of media / techniques affect the meaning? How are these affected by 
situational or cultural factors? 

 

 
……………………………………………………………………………………………………….. 
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Questioning 
 
Questions of Clarification 
 
Get them to think more about what exactly they are asking or thinking about. Prove the concepts 
behind their argument. Use basic 'tell me more' questions that get them to go deeper. 

 Why are you saying that? 

 What exactly does this mean? 

 What is the nature of ...? 

 What do we already know about this? 

 Can you give me an example? 

 Are you saying ... or ... ? 

 Can you rephrase that, please? 

 Could you put that another way? 

 What do you mean by ____? 

 What is your main point? 

 How does _____ relate to _____? 

 Is your basic point _____ or _____? 

 What do you think is the main issue here? 

 Let me see if I understand you; do you mean _____ or _____? 

 How does this relate to our problem/discussion/issue? 

 What do you, Mike, mean by this remark? What do you take Mike to mean by his remark? 

 Jane, can you summarize in your own words what Richard said? . . . Richard, is this what you 
meant? 

 Could you give me an example? 

 Would this be an example, . . .? 

 Could you explain this further? 

 Would you say more about that? 
 
Questions that Probe Assumptions 
 
Probing their assumptions makes them think about the presuppositions and unquestioned beliefs 
on which they are founding their argument.  

 What are you assuming? 

 What is Jenny assuming? 

 What could we assume instead? 

 What else could we assume? 

 How did you choose those assumptions? 

 Please explain why/how ... ? 

 How can you verify or disprove that assumption? 

 What would happen if ... ? 

 Do you agree or disagree with ... ? 

 You seem to be assuming _____. Do I understand you correctly? 

 All of your reasoning depends on the idea that _____. Why have you based your reasoning on 
_____ instead of _____? 

 You seem to be assuming _____. How do you justify taking that for granted? 

 Is that always the case? Why do you think the assumption holds here? 

 Why would someone make that assumption? 
 
Questions that Probe Reasons and Evidence 
 
When they give a rationale for their arguments, dig into that reasoning rather than assuming it is a 
given. People often use poorly considered or weakly-understood supports for their arguments. 

 Why is that happening? 
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 How do you know this? 

 Show me ... ? 

 Can you give me an example of that? 

 What do you think causes ... ? 

 What is the nature of this? 

 Are these reasons good enough? 

 Would it stand up in court? 

 How might it be refuted? 

 How can I be sure of what you are saying? 

 Why is ... happening? 

 Why? (keep asking it -- you'll never get past a few times) 

 What evidence is there to support what you are saying? 

 On what authority are you basing your argument? 

 How do you know? 

 Why do you think that is true? 

 What difference does that make? 

 What are your reasons for saying that? 

 What other information do you need? 

 Could you explain your reasons to us? 

 Why do you say that? 

 What led you to that belief? 

 How does that apply to this case? 

 What would change your mind? 

 Is there a reason to doubt that evidence? 

 Who is in a position to know that is true? 

 What would you say to someone who said that ____? 

  Can someone else give evidence to support that view? 

 By what reasoning did you come to that conclusion? 

 How could we find out if that is true? 
 
Questions about Viewpoints or Perspectives  
 
Most arguments are given from a particular position. So attack the position. Show that there are 
other, equally valid, viewpoints. 

 Another way of looking at this is ..., does this seem reasonable? 

 What alternative ways of looking at this are there? 

 Why it is ... necessary? 

 Who benefits from this? 

 What is the difference between... and...? 

 Why is it better than ...? 

 What are the strengths and weaknesses of...? 

 How are ... and ... similar? 

 What would ... say about it? 

 What if you compared ... and ... ? 

 How could you look another way at this? 

 The term "imply" will require clarification when used with younger students. 

 What are you implying by that? 

 When you say _____, are you implying _____? 

 But, if that happened, what else would happen as a result? Why? 

 What effect would that have? 

 Would that necessarily happen or only possibly/probably happen? 

 What is an alternative? 

 If _____ and _____ are the case, then what might also be true? 

 If we say that ____ is ethical, how about _____? 
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Questions that Probe Implications and Consequences  
 
The argument that they give may have logical implications that can be forecast. Do these make 
sense? Are they desirable? 

 Then what would happen? 

 What are the consequences of that assumption? 

 How could ... be used to ... ? 

 What are the implications of ... ? 

 How does ... affect ... ? 

 How does ... fit with what we learned before? 

 Why is ... important? 

 What is the best ... ? Why? 

 How can we find out? 

 What does this question assume? 

 Would _____ ask this question differently? 

 How could someone settle this question? 

 Can we break this question down at all? 

 Is this question clear? Do we understand it? 

 Is this question easy or hard to answer? Why? 

 Does this question ask us to evaluate something? What? 

 Do we all agree that this is the question? 

 To answer this question, what other questions must we answer first? 

 I'm not sure I understand how you are interpreting this question. Is this the same as _____? 

 How would _____ state the issue? 

 Why is this issue important? 

 Is this the most important question, or is there an underlying question that is really the issue?  
 
Conceptual clarification questions 
 
Get them to think more about what exactly they are asking or thinking about. Prove the concepts 
behind their argument. Use basic 'tell me more' questions that get them to go deeper. 

 Why are you saying that? 

 What exactly does this mean? 

 How does this relate to what we have been talking about? 

 What is the nature of ...? 

 What do we already know about this? 

 Can you give me an example? 

 Are you saying ... or ... ? 

 Can you rephrase that, please? 
 
Questions about the question 
 
And you can also get reflexive about the whole thing, turning the question in on itself. Use their 
attack against themselves. Bounce the ball back into their court, etc. 

 What was the point of asking that question? 

 Why do you think I asked this question? 

 Am I making sense? Why not? 

 What else might I ask? 

 What does that mean? 
 
(Merge and adaptation from http://ed.fnal.gov/trc_new/tutorial/taxonomy.html on 9 December 2012 
and http://changingminds.org/techniques/questioning/socratic_questions.htm downloaded 9 
December, 2012) 
 
 

http://ed.fnal.gov/trc_new/tutorial/taxonomy.html%20on%209%20December%202012
http://changingminds.org/techniques/questioning/socratic_questions.htm
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Social justice 
 
Definition: 
 
Social justice can be defined as the responsibility to care for the dignity of the human person and 
the search for the common good. Social justice seeks to reduce gaps in opportunities (eg access 
and entitlements, allocation of resources) between individuals and groups, and so begins to 
address some underlying social issues such as homelessness, hunger and unemployment. 
  
Social justice is about relationships between people, and relationships between people and their 
environments; it is the responsibility of everyone. It is about taking action to redress inequalities, it 
is about respect and it is about human rights. 
  
Some generalisations: 
 

 Social justice can be (is?) defined and practised differently by individuals, communities, 
cultures and societies. 

 Each of us has a responsibility towards enacting social justice in our daily lives. 
 Social justice issues can be reinforced/resisted by structures that exist within society. 

 
Some key concepts: 
 
Diversity, equity, human rights, anti-discrimination, disadvantage, fairness, respect, social 
wellbeing, social cohesion, sustainability, poverty, racism, prejudice,  
  
Some significant content: 
 

 Human rights (right to work, vote, speak freely, participate in community life, responsibilities 
etc) 

 Racism, sexism, multiculturalism, ecojustice 

 Access to power, power sharing and decision-making (uneven distribution of) 

 Poverty and its relationship to governments (eg political and economic policies) 

 Causes and effects of poverty (eg access to clean air, water, debt ownership, control of 
resources, unemployment, income level, land ownership, gender) 

 Refugees 

 Work and employment/unemployment 
  
Some questions raised by this value: 
  
Descriptive (who, what, when, where?) 
 

 What are the sources of information about social justice? Are the views expressed in these 
sources commonly held views? 

 What is the role of government in defining and enacting social justice? 

 What forms does social justice take? 
  
Interpretive: (How, why?) 
 

 How do ideas and practices of social justice influence the environment? 

 How do ideas about social justice influence different individuals and groups? 

 How does social justice link people in different parts of the world? 
  
Critical: (in whose interests, how else, how ought, why not?) 
 

 In whose interests are social justice policies developed? 

 Should social justice be a priority of the governments of all nations? 
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 How else can social justice issues be addressed, other than through policy? 
  
Teaching activities that support the topic of social justice: 
 

 Debate the meaning of social justice, including alternative definitions/interpretations of 
social justice, and the relationship of social justice to other values. 

 Deconstruct or analyse dominant views in society about a particular issue (eg sexuality, 
religion, social class, race) and take some action to present an alternative view. 

 Debate the complexities of individual justice versus group or community justice 

 Identify times in your life when you have experienced unfairness or injustice. Identify ways 
in which other people might experience unfairness or injustice and compare these to your 
own experiences, describing how it impacts on your definition of justice. 

 Investigate why Christianity’s view of social justice is to care for the poor, vulnerable and 
weak. 

 Explain why documents such as the Universal Declaration of Human Rights have not been 
successful in achieving social justice for all people (e.g. refugees, people in poor countries, 
people in war torn countries). 

 Develop a set of 5 principles for social justice in your classroom. Debate which principles 
should be included, and justify why these principles have been included at the expense of 
others. 

 Research an issue associated with Indigenous populations (eg land rights, citizenship 
rights, equality of opportunity, reconciliation) and take action to raise community awareness 
of the facts associated with the issue. 

 Investigate an issue of environmental exploitation in a country (eg tobacco growing, 
deforestation, waste dumping, overfishing) and discuss its links to the health and welfare of 
members of the local community. Explain how and why these injustices have been resisted 
by some groups.  

 
(Downloaded and adapted from http://www.learningplace.com.au/deliver/content.asp?pid=13455 9 
December 2012) 
 
Activity: Tuning in with literature or media 
 

 Share with students an engaging and relevant extract from a DVD, YouTube, music CD, 
television program, blog, fiction or non-fiction and so on that will stimulate their interest. 

 Support student reflection through sentence stems such as: 
—I was surprised by... 
—I’d like to know more about... 
—I already know that... 
Explicitly target higher-order thinking with further sentence stems such as: 
—I predict that... 
—A consequence of ...’s actions might be... 
—I think the most important thing/factor/idea/understanding was... 

 
(from Nayler, J. Inquiry for a change. Unpublished) 
 
 
Activity: Finding our voices  

 

 The questions below provide a straight-forward yet powerful lens with which students can 
utilise higher-order thinking skills of analysis and evaluation. Specifically, these questions 
are designed to build cultural knowledges and inclusivity in the classroom.  

 
 (‘Text’, as it is used here, is a very broad term. It refers to any material—in a written, oral, multi-
media, visual or other medium.)  
 

http://www.learningplace.com.au/deliver/content.asp?pid=13455
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 Whose voice is heard in the text? 

 What are you invited to understand? 

 Do you accept the invitation? Why or why not?  

 Who else might have a voice on this issue/event/situation? 

 What might these viewpoints be? 

(Source:  adapted from Nayler, J. (1997).  Gender up front: Strategies for a gender focus across 
the key learning areas.   Association of Women Educators) 
 

 
CARS: Evaluating web-based information 

 

 
Credibility 

 Who is the author? What are the author’s qualification, professional 
position, experience and so on? What interest does this person have in 
relation to the subject matter (academic, hobbyist, librarian, member of a 
professional association)? 

 What evidence is there of quality control (e.g. editing or review by peers, 
that is, other academics in university or members of a professional 
association)? 

Warning signs: author name and details not provided; poor technical qualities 
(i.e. poor grammar and spelling). 
 

 
Accuracy 

 Has the information been published recently? 

 Does the information seem to be comprehensive (that is, providing a wide 
coverage of the topic)? 

 Is the information appropriate for the audience who needs to access it? 
Warning signs: no publishing date provided; general statements not 
supported with evidence; lack of balanced viewpoint. 
 

 
Reasonableness 

 Does the information present a balanced and fair argument? 

 Does the author adopt an objective stance or, alternatively, is the author 
explicit about any interest? 

 Is the information believable? 

 Is the information and line or argument consistent? 

 What worldview or lens is used to present the information (e.g. economic, 
religious, philosophical)? 

Warming signs: conflicts of interest; inconsistencies. 
 

 
Support 

 Are sources of information clearly and accurately documented? 

 Is the information from this source supported by information from other 
sources? 

Warning signs: Lack of sources; lack of corroboration from other sources.  
 

Source: VirtualSalt.com. 

 
More: 
 
Tools for critical literacy and citizenship education 
http://www.osdemethodology.org.uk/keydocs/tools.pdf 
 
Adding value through inquiry: Independent study 
Suggested activities assist students to explore values that were considered important 
around one hundred years ago in Australia, and to compare these with values that are 
widely held today. Students may explore a variety of time periods. 
http://www.qsa.qld.edu.au/downloads/early_middle/kla_sose_sbm_509.pdf  

http://www.osdemethodology.org.uk/keydocs/tools.pdf
http://www.qsa.qld.edu.au/downloads/early_middle/kla_sose_sbm_509.pdf
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Materials for stimulating discussion about gender justice 

Caution and disclaimer: These links are provided as sources of materials to be used selectively 
and should be previewed by teachers prior to sharing with students. Some of them may contain 
content and links to other content which is unsuitable for young people.  
 
Gender issues 
A clear and comprehensive list of gender issues  
http://whatmencando.net/reflect/inequality/ 
 
 
Claiming / reclaiming feminism 
 
Why Men Need Feminism Too (Really, You Do!) 
http://everydayfeminism.com/2012/08/why-men-need-feminism-3/ 
 
How To Talk To Someone About Privilege Who Doesn’t Know What That Is 
http://everydayfeminism.com/2012/12/how-to-talk-to-someone-about-privilege/ 
 
30+ Examples of Male Privilege 
http://everydayfeminism.com/2012/12/30-examples-of-male-privilege/ 
 
The Guys Guide to Feminism  
Can guys be feminists? Should guys be feminists? This book ‘illustrates how understanding and 
supporting feminism can help men live richer, fuller, and happier lives’. We suggest reproducing 
excerpts, from this friendly and humorous book, for discussion.  
http://guysguidetofeminism.com/ 
 
Naomi Wolf: Third Wave Feminism 
Naomi Wolf is one of the world’s best known feminists. Here she talks about recent ideas of 
feminism. What do viewers think of this? Agreements? Dis-agreements? Do you call yourself a 
feminist? Why? Why not?  
http://www.youtube.com/watch?v=cCQI-ougLsg&feature=related 
 
 
Media and stereotypes 
 
Miss Representation  
Movie trailer - The film exposes how mainstream media contribute to the under-representation of 
women in positions of power and influence. This trailer can be used alone as stimulus for 
discussion.   
http://vimeo.com/28066212  
 
Killing Us Softly: Advertising’s Image of Women 
Video explanation 
http://www.jeankilbourne.com/videos/  
 
Violence, Media & the Crisis in Masculinity 
http://www.youtube.com/watch?v=3exzMPT4nGI&feature=player_embedded  
 
Women know your limits!   
http://www.youtube.com/watch?gl=AU&hl=en-GB&v=LS37SNYjg8w 
This is a parody of sexist attitudes in the mid 20C, which reflect the portrayal of men and women in 
advertising of the period (see these in the right side bar).  
 

http://whatmencando.net/reflect/inequality/
http://everydayfeminism.com/2012/08/why-men-need-feminism-3/
http://everydayfeminism.com/2012/12/how-to-talk-to-someone-about-privilege/
http://guysguidetofeminism.com/
http://www.youtube.com/watch?v=cCQI-ougLsg&feature=related
http://vimeo.com/28066212
http://www.jeankilbourne.com/videos/
http://www.youtube.com/watch?v=3exzMPT4nGI&feature=player_embedded
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The Hunger Games - Gender Empowerment Lesson Plan  
http://www.vaw.umn.edu/documents/genderhungergames/LESSON%20PLAN-
%20Gender%20Empowerment%20and%20the%20Hunger%20Games%204-2012.pdf  
 
Bella Swan Cullen, Action hero? 
http://www.gender-focus.com/2012/11/17/bella-swan-cullen-action-hero/ 
 
What Disney Princesses teach girls 
http://www.youtube.com/watch?v=uatrgO5Omfw&feature=fvwrel  
 
Sexism, Strength and Dominance: Masculinity in Disney Films 
http://www.youtube.com/watch?v=8CWMCt35oFY&feature=player_embedded 
 
11 Manliest Brand Icons of All Time 
http://artofmanliness.com/2011/08/16/manly-brand-icons/ 
 
Pro-Pixel Intensifying Fauxtanical Hydro-Jargon Microbead Extract 
http://www.youtube.com/watch?v=S_vVUIYOmJM 
 
Shameless  
An independent Canadian magazine - a fresh alternative to typical teen magazines, packed with 
articles about arts, culture and current events, reflecting the neglected diversity of our readers' 
interests and experiences. Grounded in principles of social justice and anti-oppression, Shameless 
aims to do more than just publish a magazine: we aim to inspire, inform, and advocate for young 
women and trans youth.  
http://www.shamelessmag.com/about/   
 
 
Gender, identity and behaviour  
 
Princess free zone 
Because all girls are not the same 
http://www.princessfreezone.com/ 
 
Proud2me Campaign 
http://proud2bme.org/content/stamp-out-bodysnarking 
 
Bic pens for women 
Television personality Ellen DeGeneres makes fun of a new line of pens for women, but what are 
the serious points made here? 
http://www.youtube.com/watch?v=eCyw3prIWhc  
 
Cordial promo sparks online complaints 
A promotion by Cottee's that aims one version of its orange crush cordial at boys (with a blue label) 
and another at girls (same product, but with a pink label) is drawing complaints on social media, 
even though the product has yet to be officially launched. 
http://www.smh.com.au/national/cordial-promo-sparks-online-complaints-20121109-2934q.html 
 
Villanova students decide to Kick the Clique – news 
http://www.windsorstar.com/Villanova+students+decide+Kick+Clique/7473956/story.html 
 
Swedish School’s Big Lesson Begins With Dropping Personal Pronouns 
News item for discussion 
http://www.nytimes.com/2012/11/14/world/europe/swedish-school-de-emphasizes-gender-
lines.html?_r=0&adxnnl=1&adxnnlx=1352920671-JJadVSXGPIhEkgCfaWxeUg 
 
 

http://www.vaw.umn.edu/documents/genderhungergames/LESSON%20PLAN-%20Gender%20Empowerment%20and%20the%20Hunger%20Games%204-2012.pdf
http://www.vaw.umn.edu/documents/genderhungergames/LESSON%20PLAN-%20Gender%20Empowerment%20and%20the%20Hunger%20Games%204-2012.pdf
http://www.youtube.com/watch?v=uatrgO5Omfw&feature=fvwrel
http://www.youtube.com/watch?v=8CWMCt35oFY&feature=player_embedded
http://artofmanliness.com/2011/08/16/manly-brand-icons/
http://www.youtube.com/watch?v=S_vVUIYOmJM
http://www.shamelessmag.com/about/
http://www.princessfreezone.com/
http://www.youtube.com/watch?v=eCyw3prIWhc
http://www.smh.com.au/national/cordial-promo-sparks-online-complaints-20121109-2934q.html
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Countering stereotypes in work 
 
14-Year-old is America's Top Young Scientist 
 http://www.youtube.com/watch?v=71c95-LoBok&feature=player_embedded 
 
Forget apps and useless startups: These four African girls have created a pee-powered generator 
http://thenextweb.com/shareables/2012/11/07/forget-apps-and-other-useless-startups-these-four-
african-girls-have-created-a-pee-powered-generator/ 
 
Lundy highlights sports gender bias 
The second-class treatment of Australia's female Olympic basketballers was merely tip-of-the-
iceberg evidence of the ingrained gender discrimination that still exists in sport, according to 
Federal Sports Minister Kate Lundy. 
http://www.smh.com.au/olympics/news-london-2012/lundy-highlights-sports-gender-bias-
20120812-242wc.html#ixzz23kh470k3 
 
 
Male violence against women and men 
 
Popular culture, including books, television programs and music often portray women and girls as 
enjoying objectification and subordination (treated as objects for male pleasure). Ask your 
students: Why should we care about this? How are young people influenced? What other 
examples do you have? What does ‘the courage of the non-conformist mean? How can you 
respond? What could you say to your friends?  
 

 
 
Tough Guise  
Opening montage http://www.youtube.com/watch?feature=player_embedded&v=Mmy2IHYq_y8  
 
T - the Bro code 
Full length preview of video about the ‘code’ of hegemonic masculinity 
http://www.mediaed.org/cgi-bin/commerce.cgi?preadd=action&key=246 
 
Actor Patrick Stewart talks about his personal experience of domestic violence at the launch of 
'Created Equal', a new book on women's rights. 
http://www.youtube.com/watch?v=Xi_27bpIb30&feature=youtube_gdata_player  
 
6 Ways To Talk To Your Son About Male Violence and Healthy Masculinity 
http://everydayfeminism.com/2012/11/6-ways-to-talk-about-male-violence-and-healthy-masculinity/ 
 
Sexist humour is no laughing matter  
Very good points made here, about culture, challenging norms, and bystander behaviour. 
http://www.sciencedaily.com/releases/2007/11/071106083038.htm 
 

http://www.youtube.com/watch?v=71c95-LoBok&feature=player_embedded
http://thenextweb.com/shareables/2012/11/07/forget-apps-and-other-useless-startups-these-four-african-girls-have-created-a-pee-powered-generator/
http://thenextweb.com/shareables/2012/11/07/forget-apps-and-other-useless-startups-these-four-african-girls-have-created-a-pee-powered-generator/
http://thenextweb.com/shareables/2012/11/07/forget-apps-and-other-useless-startups-these-four-african-girls-have-created-a-pee-powered-generator/
http://www.smh.com.au/olympics/news-london-2012/lundy-highlights-sports-gender-bias-20120812-242wc.html#ixzz23kh470k3
http://www.smh.com.au/olympics/news-london-2012/lundy-highlights-sports-gender-bias-20120812-242wc.html#ixzz23kh470k3
http://www.youtube.com/watch?feature=player_embedded&v=Mmy2IHYq_y8
http://www.mediaed.org/cgi-bin/commerce.cgi?preadd=action&key=246
http://www.youtube.com/watch?v=Xi_27bpIb30&feature=youtube_gdata_player
http://everydayfeminism.com/2012/11/6-ways-to-talk-about-male-violence-and-healthy-masculinity/
http://www.sciencedaily.com/releases/2007/11/071106083038.htm
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Domestic labour 
 
Gen Y's dirty little secret  
News report - Young adults who live at home into adulthood still rely on their mothers to do 
housework, new research has found. "We know that housework is unevenly distributed between 
parents but these results show that the gender division of labour is trickling down to the next 
generation". http://phys.org/news/2012-11-gen-dirty-secret.html#jCp    
 
Pink Princesses vs Action Heroes 
http://enlighteneducation.edublogs.org/2011/04/22/pink-princesses-vs-action-heroes/  
 
 
History 
 
Australian Women’s Timeline  
A timeline of significant events and achievements affecting Australian women. The timeline 
includes major political, education, legal and social milestones, and demonstrates that despite 
improvements in gender equality over the past 100 years, women still experience violence at 
intolerable levels. Challenge young people to find particular events or dates, e.g. What wouldn’t 
you see before 1883? Two important things happened in 1902 – one good, one bad. What were 
they? What were the consequences of these events? What was made illegal in 1982? How 
effective do you think this law has been?  http://timeline.awava.org.au/timeline  
 
Vintage Anti-suffrage Postcards 
http://thesocietypages.org/socimages/2012/11/08/vintage-anti-suffrage-postcards/ 
 
Rules for teachers 

 
 
 
Activism and development 
 
The Brainwash Project 
Creating a better magazine for teen girls  http://brainwashproject.wordpress.com/ 
 
The girl effect 
Girls are the most likely agents of change, but they are often invisible to their societies and to our 
media. Visit http://www.girleffect.org for more information and resources, and more videos. 
http://www.youtube.com/watch?v=WIvmE4_KMNw&feature=player_embedded  
 
 
 
 
 

http://phys.org/news/2012-11-gen-dirty-secret.html#jCp
http://enlighteneducation.edublogs.org/2011/04/22/pink-princesses-vs-action-heroes/
http://enlighteneducation.edublogs.org/2011/04/22/pink-princesses-vs-action-heroes/
http://timeline.awava.org.au/timeline
http://thesocietypages.org/socimages/2012/11/08/vintage-anti-suffrage-postcards/
http://brainwashproject.wordpress.com/
http://www.girleffect.org/
http://www.youtube.com/watch?v=WIvmE4_KMNw&feature=player_embedded
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Toys and books 
 
Discuss how popular culture polarises gender. Would you buy books and toys like this for your 
children? What messages do kids get about what it means to be a boy? A girl?  
 

 
 
16 Ways The Toy Industry Is Stuck In The Stone Age 
Offerings for girls: pink kitchen-cleaning accessories and mini sewing machines. For boys: 
powerful telescopes and toy weapons.  
http://www.buzzfeed.com/hillaryreinsberg/16-ways-the-toy-industry-is-stuck-in-the-stone-age 
 
What Shall I Be?: The Exciting Game of Career Girls 
It’s funny to think that there were so few choices offered, but do girls really feel like they can do 
anything? http://hellogiggles.com/what-shall-i-be-the-exciting-game-of-career-girls  
 
Six-Year-Old Girl Asks Hasbro Why "Guess Who?" Is So Sexist 
An article about a young girl’s letter to a toy manufacturer  
https://www.bust.com/blog/six-year-old-girl-asks-hasbro-why-guess-who-is-so-sexist.html   
(This is not a good site to direct young people too, but articles could be copied and acknowledged 
by title of publication, without the link) 
 
Gender roles 
Watch these children talk about what girls and boys do. Where did you learn about what it means 
to be a boy or a girl? Do these ideas get in the way of doing things you would like to do? Do you 
expect different behaviour from boys and girls? What problems might these expectations create in 
the future? http://www.youtube.com/watch?v=XdezuYhXmOM&feature=player_embedded#at=26 
 
Study finds huge gender imbalance in children's literature 
New research reveals male characters far outnumber females, pointing to 'symbolic annihilation of 
women and girls'. 
http://www.guardian.co.uk/books/2011/may/06/gender-imbalance-children-s-literature 
 
Girls like Boogers, Boys like Romance: Let’s Get Beyond Gender in Children’s Books Already, 
People! 
http://www.adiosbarbie.com/2012/11/girls-like-boogers-boys-like-romance/ 
 
Sexy Halloween costumes for girls 
http://www.huffingtonpost.com/2012/10/25/sexy-halloween-costumes-for-
girls_n_2011943.html#slide=1644285 
 
A Mighty Girl  
The world’s largest collection of books, toys, and movies for parents, teachers, and others 
dedicated to raising smart, confident, and courageous girls.  
www.amightygirl.com, Pinterest (amightygirl), & Twitter (@amightygirl) 
 
 
 

http://hellogiggles.com/what-shall-i-be-the-exciting-game-of-career-girls
https://www.bust.com/blog/six-year-old-girl-asks-hasbro-why-guess-who-is-so-sexist.html
https://www.bust.com/blog/six-year-old-girl-asks-hasbro-why-guess-who-is-so-sexist.html
http://www.youtube.com/watch?v=XdezuYhXmOM&feature=player_embedded#at=26
http://www.adiosbarbie.com/2012/11/girls-like-boogers-boys-like-romance/
http://www.facebook.com/l.php?u=http%3A%2F%2Fwww.amightygirl.com&h=EAQHaOGHs&s=1
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More sources of images / memes 
 
There are many images and memes to be found on various feminist websites, blogs and Facebook 
and Pinterest groups. These are excellent stimuli for discussion. A brief search will bring up a 
variety of ones like this. 

 
 
 
 
Feminism: Intersectionality  
by Annie Hayford.  
http://pinterest.com/hayfordian/feminism-intersectionality/ 
 
Pointlessly Gendered Products  
by Sociological Images. How gendered marketing works and why it doesn’t usually make sense. 
Learn about “beer for women” and “Man Glaze” nail polish as well as more popular examples like 
the Honda Fit “She”.  
http://pinterest.com/socimages/pointlessly-gendered-products/ 

 
Ladies Doing Stuff  
by The Mary Sue. Geek Girl Blog The Mary Sue has put together this board of women doing really 
cool things. Includes the world’s oldest woman Facebook user (age 101), teen science-fair 
winners, athletes, and activists. 
http://pinterest.com/TheMarySue/ladies-doing-stuff/ 
 
Women’s Filmmaking  
by Bitch Flicks. Bitch Flicks is a great website devoted to reviewing movies through a feminist lens. 
http://pinterest.com/wellywoodwoman/women-s-filmmaking/ 
 
Feminism  
by Sarah Jensen. I mentioned Sarah’s “Photoshop Disasters” board but she also has a general 
feminism board, as well as ones on suffragette history and Rosie the Riveter. 
http://pinterest.com/joyadeline/feminism/ 
 
Messages of Equality  
by GLAAD http://pinterest.com/glaad/messages-of-equality/  
 
#NotBuyingIt  
by Miss Representation is part of a campaign the group is doing to call out sexist advertisers and 
sexist products online and to rally consumers together to put financial pressure on those 
companies. 
http://pinterest.com/representus/notbuyingit/ 
 

http://pinterest.com/hayfordian/feminism-intersectionality/
http://pinterest.com/socimages/pointlessly-gendered-products/
http://pinterest.com/TheMarySue/ladies-doing-stuff/
http://pinterest.com/wellywoodwoman/women-s-filmmaking/
http://pinterest.com/joyadeline/feminism/
http://pinterest.com/glaad/messages-of-equality/
http://pinterest.com/representus/notbuyingit/
http://pinterest.com/representus/notbuyingit/
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More useful websites and publications 
 
Teaching Tolerance  
Search for gender equity, violence, relationships etc.  For example: 
http://www.tolerance.org/activity/gender-shouldnt-limit-you  
http://www.tolerance.org/activity/different-images-beauty  
 

Media Smarts   
Readings and lessons on gender and media issues. Search for gender for detailed lesson 
plans which include questions for students. For example: http://mediasmarts.ca/gender-

representation/women-and-girls 
http://mediasmarts.ca/fuzzysearch/results/gender 
 
Media Education Foundation 
Search the site for gender, violence, body image etc http://www.mediaed.org/ 
Educational videos about media, culture, and society for the classroom. The videos are for sale 
however the study guides are excellent and include many stand-along and adaptable activities. For 
example see the Misogyny in media and culture: Study guide 
http://www.mediaed.org/assets/products/234/studyguide_234.pdf 
 
See Jane 
http://www.seejane.org/ 
 
Unicef 
http://teachunicef.org/explore/topic/gender-equality  
 
Xchange 
International collection of violence prevention resources with a searchable database 
http://xchange.futureswithoutviolence.org    
 
Equality and Diversity 
Comprehensive resources for gender equality education 
http://www.equalityanddiversity.co.uk/samples/ptded-pack.htm 
Sample activities http://www.equalityanddiversity.co.uk/activity-packs.htm  
 
Missouri Centre for Career Education 
http://www.ricw.ri.gov/publications/GEH/lessons.htm  
 
Alaska Department of Education Gender Equity Activities 
http://www.eed.state.ak.us/tls/cte/docs/NTO/Gender_Equity.pdf  
 
What men can do  
http://whatmencando.net 
 
The Guys Guide to Feminism  
Illustrates how understanding and supporting feminism can help men live richer, fuller, and happier 
lives   
http://guysguidetofeminism.com/ 
 
Pink & Blue: Telling the Boys from the Girls in America 
http://www.pinkisforboys.org/my-sources.html 
 
Adios Barbie 
http://www.adiosbarbie.com/ 
 
 

http://www.tolerance.org/activity/gender-shouldnt-limit-you
http://www.tolerance.org/activity/different-images-beauty
http://mediasmarts.ca/gender-representation/women-and-girls
http://mediasmarts.ca/gender-representation/women-and-girls
http://mediasmarts.ca/fuzzysearch/results/gender
http://www.mediaed.org/
http://www.mediaed.org/assets/products/234/studyguide_234.pdf
http://teachunicef.org/explore/topic/gender-equality
http://xchange.futureswithoutviolence.org/
http://www.equalityanddiversity.co.uk/activity-packs.htm
http://www.ricw.ri.gov/publications/GEH/lessons.htm
http://www.eed.state.ak.us/tls/cte/docs/NTO/Gender_Equity.pdf
http://guysguidetofeminism.com/
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Full Frontal Feminism: A Young Woman's Guide to Why Feminism Matters  
‘Full Frontal Feminism is sending out the message to readers — yeah, you're feminists, and that's 
actually pretty frigging cool.’ 
http://www.amazon.com/Full-Frontal-Feminism-Womans-
Matters/dp/1580052010/ref=pd_sim_b_1#_  
 
Working with Men and Boys to Prevent Gender-Based Violence 
A comprehensive tool kit designed to help you work with men and boys to prevent gender-based 
violence. It provides readings, case studies, handouts, exercises, and other resources as well as 
community-building tools. http://toolkit.endabuse.org/Home 
 
Womankind Education and Action Kit for students and schools 
Produced by the Canadian White Ribbon Campaign 
http://www.womankind.org.uk/toolkit.html 
 
Canadian White Ribbon Day Campaign in a Box 
A set of fully interactive exercises designed to help teach and promote healthy, equal relationships 
among boys and girls from year level 5-8. http://www.whiteribbon.com/ciab/default.asp 
 
Love: the good, the bad and the ugly 
A young person's guide on love, respect and abuse in relationships 
http://www.lovegoodbadugly.com 
 
Help Increase the Peace Program - sample activities 
A selection of 10 sample activities for high school age youth - for building community, trust, conflict 
resolution skills and reducing violence.  
http://www.creducation.org/catalog/index.php?P=FullRecord&ResourceId=660 
 
Challenge Sexual Violence Game 
A quiz game challenging sexual violence against youth. It explores definitions and “myths and 
realities” about sexual assault, harassment, abuse and consent; needs, rights and common 
concerns of survivors of sexual violence; how you can support a friend going through sexual 
violence; and services to help survivors of sexual violence. 
http://www.challengesexualviolence.org/ 
 
Bursting the Bubble 
An award-winning support site for young people experiencing family violence, including child abuse 
or sexual abuse in the family.  
http://www.burstingthebubble.com 
 
Relationship Things  
Downloadable activities to explore a range of issues with young people including respect, 
communicate, choose, understanding violence and sexual assault, and looking after yourself and 
others. The Resource Kit is flexible with activities and tools to use with young people age 14 to 16 
and 16 to 18. The Kit also has tools to use with groups of young men, young women and mixed 
gendered groups. 
http://www.ywca-canberra.org.au/community_resources/relationship_things_kit 
 
Peers Outsmarting Homophobia  
This website has a wealth of resources for youth specifically focusing on overcoming homophobia 
http://www.latrobe.edu.au/ssay 
 
GQ: Gender Questioning 
This resource is designed to provide information and support to young people between 16 and 25 
who are questioning their gender or supporting someone who is doing so. 
http://www.glhv.org.au/node/242 
 

http://www.amazon.com/Full-Frontal-Feminism-Womans-Matters/dp/1580052010/ref=pd_sim_b_1#_
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